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EU Project TRAIN: Questionnaire on Competences of Literacy Teachers in Europe
Results of responses in France
22 experts, universities’ teachers and project coordinators
	
	Very important

%
	Important
%
	Less important
%
	Not important
%

	1 Skills and Abilities
	

	1.1   Ability to approach the learners with suitable offers in order to establish an initial contact and hold a first studying conversation with them.
	77,3
	18,2
	4,5
	0,0

	1.2   Ability to track down and find out learning approaches in student counselling conversation, to find topic-related application possibilities as well as to make appointments about learning contents and to work steps to be fixed with the learners.
	68,2
	27,3
	4,5
	0,0

	1.3   Ability to teach reading, writing and arithmetic as well as other elementary educational contents with person-centred methods.
	50,0
	45,5
	4,5
	0,0

	1.4   Ability to recognize blockades and learning resistances. The ability to reflect them together with the participant and to advise him as well as to search for alternative learning strategies.
	86,4
	9,1
	4,5
	0,0

	2 Professional Competence
	

	2.1   Experience in the adult education area.
	13,6
	81,8
	4,5
	0,0

	2.2   Experience with low educated adults.
	18,2
	59,1
	22,7
	0,0

	2.3   Experience in preparing lessons plans.
	0,0
	54,5
	45,5
	0,0

	2.4   Ability to initiate common learning processes with
        heterogeneous learner groups.
	52,4
	38,1
	9,5
	0,0

	2.5   Ability to recognize, to use and to steer diversity 
        among learner groups in order to strengthen the 
        particular learner and to improve the mutual 
        acceptance of the learners. 
	47,6
	47,6
	4,8
	0,0

	2.6   Knowledge of and the ability to use learner-oriented
        counselling models. 
	0,0
	75,0
	25,0
	0,0


	2.7   Knowledge of intercultural strategies.
	9,1
	81,8
	4,5
	4,5

	2.8   Ability to create, implement, evaluate and develop further person centred teaching-/ learning strategies.
	50,0
	45,5
	4,5
	0,0

	3 Methodical Expertise
	

	3.1   Knowledge of different approaches and methods of 
        literary language acquisition and perception support.
	63,6
	27,3
	9,1
	0,0

	3.2   Knowledge and the ability to make use of person  
        centered or biography-oriented methods for the 
        promotion of basic education relevant contents.
	45,5
	50,0
	4,5
	0,0

	3.3   Ability to accompany learning processes with a
       student and to offer assistance which is adequate to
       the participant.
	45,5
	54,5
	0,0
	0,0

	3.4   Ability to organize a learning environment that is 
       relevant and supporting for the learners needs.
	52,4
	47,6
	0,0
	0,0

	3.5   Ability to name and describe a variety of learning
       styles adult learners might wish to use.
	13,6
	40,9
	40,9
	4,5

	3.6   Knowledge of and ability to make use of participant-
       adequate project work, self-directed studying, PC, 
       learning software and the Internet.
	36,4
	63,6
	0,0
	0,0

	4 Soft Skills
	

	4.1  Capability of establishing a studying climate based on
       respect, appreciation and partnership.
	36,4
	59,1
	0,0
	4,5

	4.2  Capability of understanding the problem definitions 
       and difficulties of the participants and advising them 
       solution-oriented.
	50,0
	45,5
	4,5
	0,0

	5 Personal Competence
	

	5.1
Ability to reflect and change positively the personal 
moral concepts, strategies, cultural stereotypes as
well as the attitudes regarding teaching and learning
by means of self reflection.
	45,5
	50,0
	4,5
	0,0
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For TRAIN Project Team
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Short report on the process in France

Last July, an email was sent out to 3 groups of experts, universities’ teachers and project coordinators inviting them to fill out the questionnaire. These groups are involved in researches or actions concerning the teachers’ professionalisation in literacy and basic education in France. In addition, I met some experts during the ANLCI’s national meeting last June and the final meeting of the European project MODEVAL in September, Thereafter I discussed and exchanged emails with a few persons about some items of the questionnaire before sending their responses. The 60 persons solicited seem to represent the various organisations involved in the training of teachers or trainers in this field in France. They carry out courses, researches, actions and projects in universities, training centres, resource centres in the national and territorial level.
The 22 respondents are divided in 3 categories of experts: 8 universities’ teachers out of the 26 persons who received the questionnaire and 9 trainers of trainers, project coordinators and experts out of the 16 former members of the “National Professionalisation group” wrote a report in 2005. Finally, 7 various respondents out of the 18 various experts in this field were invited to fill out the questionnaire.

The results summarized beforehand can be presented through various forms and diagrams depending on the collected figures (see attached file). It depends on the final feedback expected by the TRAIN team after gathering information of all European countries.
Concerning the French results, we can observe that the great majority of respondents agree that most of the mentioned competencies are important or very important. However, 3 professional competencies do not acquire this harmonic opinion. There are about 23% who consider that “the experience with low educated adults” is less important. Nearly the same part (25%) estimates “the knowledge of and the ability to use learner-oriented counselling models” is less important too. However, no one consider that this competence is very important or not important. Thirdly, “the experience in preparing lessons plans” separates the respondents in 2 opinions: 54,5% consider that it is important and 45,5% find it is less important. Finally, we observe that “the ability to name and describe a variety of learning styles adult learners might wish to use”, as a methodical expertise, is not seen in the same degree of importance for a literacy teacher by the different respondents. More than half of them judge it is very important (13,6%) or important (40,9%); but almost the same percentage find it less important or not important.
Furthermore, some respondents sent comments with their responses. A few expressed that the items of the questionnaire were formulated of restricted wording or general terms. Then it seemed difficult to not assess these items important or very important. This observation gives a wrong idea that we had defined the profile of competencies and expected its confirmation through the responses of the questionnaire.
25 September 2007

Elie Maroun, ANLCI
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