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Profile of Competencies of Literacy Teachers

Results of the Survey (Pretest) in Germany
Sample

In August the questionnaire developed by the TRAIN consortium was sent out via e-mail to 50 experts in the field of literacy and basic education: researchers (professors at universities), project managers and literacy teachers. Sixteen experts returned the questionnaire by 28th of September; the rate of return amounts to 32 %. 
Results

The results are as follows: twelve of the twenty-one areas of competencies were most frequently identified as “very important”, eight areas as “important”. Only question 5.1 got 50% “very important and 50% “important” votes. In all of the returned questionnaires, the nomination “not important” appears only once (2.3).
Obviously the German experts declare that a literacy teacher should possess all of the competencies and skills listed in the questionnaire or as it was added in a written comment “it would be good”. 

The results in the “Skills and Abilities“ section show that on average 72 percent of the answers were “very important“. Comments to question 1.1 were that this task is mostly not done by teachers in Germany but those responsible for this task must of course be well qualified. Point 1.4 “Ability to recognize blockades and learning resistances…” is seen by 94% as “very important” but at the same time it is critized in a comment that the possibilities to do this within the group and during the course lessons are very limited (difference in what it should be like and reality in trainers’ daily work).
This is different in the „professional competence“ section. Though five of the eight competency areas were marked more often as “very important“ then as “important“ the opinions differed upon points in the survey like “Knowledge of Intercultural strategies“. This is certainly a stronger aspect in alphabetization courses with migrants and not all the trainers answering our questionnaire have experience with learners with a migration background. The fact that 25% of the answers find “Experience with low educated adults” “less important” was explained in a comment to the questionnaire that “all these skills and capacities are doubtlessly very important but we have to compromise with free lance teachers because highly qualified teachers aspire to get a fixed employment contract”.
Though a majority of 60% agree that literacy teachers should have conceptual development abilities in order to make lessons plans (Question 2.3) it was seen as more important to act flexible and competent in concrete situations, e.g. if a prepared group work can’t take place due to illness of other participants. 83 % emphasize the importance of learner-oriented counselling methods. In this connection it has to be mentioned that this approach does have a long tradition in Germany with very successful experiences. Even if most of the experts agree one mentioned: “I don’t think that educators should advise the participants at the same time and it is more appropriate to offer a supplementary counselling model helpful in case of problems with the teacher or the course in general. Besides we can proceed from the assumption that counsellors and teachers have different perspectives.” Obviously there are different understandings and attitudes regarding counselling and teaching.
The category of Methodical Expertise is also highly appreciated. Only points „ Knowledge and the ability to make use of person centered or biography-oriented methods for the promotion of basic education relevant contents“ (Question 3.2) is less agreed upon. To offer as much assistance as necessary seems to be hardly possible for teachers outside their course hours – at the most in their free time.
Comments and critical remarks:
A fundamental question or critical remark was if experts have to specify the importance of the different competences regarding the education field / education system in general or if they have to declare there own priorities. 
Further comments:
The following aspects were conspicuous:

1. I used three levels of differentiation between “very important” and “less important”

2. Of course I filled out the questionnaire with the background of my reflected experience

i.e. my choice (very important) was led by the question –

· which competencies are most essential for establishing contact and the pedagogical/didactic process with the participants?

which competencies can be acquired later on (by advanced education or literature)
1.1.: This task is mostly not done by teachers – and that is what the questionnaire is referring to. Therefore less important. Those persons responsible for this task must of course be well qualified.

1.2 I don’t like the term „curriculum“ here. With this I associate the idea that curricula are set and must be worked off which is especially in alphabetization not helpful. In my opinion the next educational objectives and contents and the question how to achieve an aim must always be determined anew – together with the participants.

1.4 As important as it is: The possibilities to do this within the group and during the time of the course are very limited. You will not find an honoured counselling out of classes.

2.3. I don’t like the term „lessons plans“. This connotes that the educator sets the plan and implements it. To my opinion it is much more important to act flexible and competent in concrete situations. Even when I create a lessons plan I cannot realize it when a participant doesn’t come due to illness e.g. The prepared partner work with another participant cannot take place. Furthermore there should be the teacher’s willingness to take prompt action on sensitivities or necessities.

2.5. I guess that the expression „ability to recognize…and to promote diversity among learner groups“ is formulated incorrectly. Diversity shall certainly not be promoted – if you think of different capacities in written language

2.7. This is certainly a stronger aspect in alphabetization of migrants.

3.3. This is hardly possible for teachers outside their course hours – at the most in their free time

All these skills and capacities are very important but we have to compromise with free lance teachers because highly qualified teachers aspire to get a open-ended employment contract

Concluding remarks

1. It will be interesting to compare the results from the project partners.

2. We will have to discuss the further procedure.
Numeric Results

N=16
 

	
	Very important

%
	Important
%
	Less important
%
	Not important
%

	1 Skills and Abilities
	

	1.1   Ability to approach the learners with suitable offers in order to establish an initial contact and hold a first studying conversation with them.
	69.0
	25.0
	6
	0

	1.2   Ability to track down and find out learning approaches in student counselling conversation, to find topic-related application possibilities as well as to make appointments about learning contents and to work steps to be fixed with the learners.
	56.0
	44.0
	0
	0

	1.3   Ability to teach reading, writing and arithmetic as well as other elementary educational contents with person-centred methods.
	69.0
	31.0
	0
	0

	1.4   Ability to recognize blockades and learning resistances. The ability to reflect them together with the participant and to advise him as well as to search for alternative learning strategies.
	94.0
	6.0
	0
	0

	2 Professional Competence
	

	2.1   Experience in the adult education area.
	72.0
	14.0.
	7
	7

	2.2   Experience with low educated adults.
	31.0
	44.0
	25.0
	0

	2.3   Experience in preparing lessons plans.
	60.0
	40.0
	0
	0

	2.4   Ability to initiate common learning processes with
        heterogeneous learner groups.
	69.0
	25.0
	6.0
	0

	2.5   Ability to recognize, to use and to steer diversity 
        among learner groups in order to strengthen the 
        particular learner and to improve the mutual 
        acceptance of the learners. 
	69.0
	25.0
	6.0
	0

	2.6   Knowledge of and the ability to use learner-oriented
        counselling models. 
	83.0
	17.0
	0
	0


	2.7   Knowledge of intercultural strategies.
	13.0
	49
	38.0
	0’

	2.8   Ability to create, implement, evaluate and develop further person centred teaching-/ learning strategies.
	44.0
	56
	0
	0

	3 Methodical Expertise
	

	3.1   Knowledge of different approaches and methods of 
        literary language acquisition and perception support.
	69
	25
	6
	0

	3.2   Knowledge and the ability to make use of person  
        centered or biography-oriented methods for the 
        promotion of basic education relevant contents.
	44.0
	50
	6.0
	0

	3.3   Ability to accompany learning processes with a
       student and to offer assistance which is adequate to
       the participant.
	56.0
	38.0
	6.0
	0

	3.4   Ability to organize a learning environment that is 
       relevant and supporting for the learners needs.
	62.0
	38.0
	0
	0

	3.5   Ability to name and describe a variety of learning
       styles adult learners might wish to use.
	62.0
	38.0
	0
	0

	3.6   Knowledge of and ability to make use of participant-
       adequate project work, self-directed studying, PC, 
       learning software and the Internet.
	57.0
	43.0
	0
	0 

	4 Soft Skills
	

	4.1  Capability of establishing a studying climate based on
       respect, appreciation and partnership.
	87.0
	13.0
	0
	0

	4.2  Capability of understanding the problem definitions 
       and difficulties of the participants and advising them 
       solution-oriented.
	81.0
	19.0
	0
	0

	5 Personal Competence
	

	5.1
Ability to reflect and change positively the personal 
moral concepts, strategies, cultural stereotypes as
well as the attitudes regarding teaching and learning
by means of self reflection.
	50.0
	50.0
	0
	0
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