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Profile of Competencies of Literacy Teachers
Results of the Survey in Switzerland

Sample

On September 13th the questionnaire developed by the TRAIN consortium was sent out via e-mail to thirteen project managers and fifteen trainers in the literacy field (totalling to twenty-eight persons). Six project managers and ten trainers returned the questionnaire by the 26th of September; the rate of return amounts to 57 percent.

Eight trainers that answered the questionnaire teach literacy classes with natives, while two trainers work with migrants. All returned questionnaires come from the German speaking part of Switzerland
.

Evaluation

The evaluation of the results shows a clear picture: fifteen of the twenty-one areas of competencies were most frequently identified as “very important”, the remaining six areas as “important”. In all of the returned questionnaires, the nomination “not important” appears only twice.
Thus, the overall opinion of Swiss experts is that a literacy teacher should possess all of the competencies and skills listed in the questionnaire. 

This result can be interpreted in two ways:

1. The questionnaire is based on the Swiss “LiteratorIn
” job profile.  Therein, the competencies, according to Swiss experts, under which the literacy teachers should work, are described
.   

The questionnaire results confirm the job profile.  However, it must be analysed whether conclusions can be made for further development in the competency profile, since the questionnaire contains additional competency elements.  

2. “Methodical Questionnaire Shortcomings“:  The “ideal“ literacy teacher operates under technical, methodical and didactical competencies, which he can use optimally in class.  The type of questionnaire, with its respective answer choices, creates a bias to choose the answer that comes as close as possible to this ideal; thus the likelihood of choosing the „very important“ answer choice is high. This problem is reflected in several written questionnaire feedbacks (ex. „one would actually have to mark everything with „very important“ (literacy teacher)). The evaluation of the results from other countries will show us if this problem has also surfaced elsewhere. One must basically differentiate between the learning goals of an literacy teacher training course and the competency profile of an experienced literacy teacher. The questionnaire was not conclusive in regards to this distinction. 

Category Analysis

The results in the “Skills and Abilities“ section are the clearest.  On average 80 percent of the answers were “very important“. 

The „professional competence“ section is still somewhat contentious. Five of the eight competency areas were marked more often as “important“ then as “very important“.  The least agreed upon point in the survey was that of “Knowledge of Intercultural strategies“.  This is most likely due to the fact that most of the subjects work with native learners.  

In Switzerland it is acceptable for other concepts and methods to be applied to native speakers than for non-native. Therefore, intercultural concepts with native speakers play a minor role.  

Whether literacy teachers should have conceptual development abilities in order to make lesson plans is controversial (Question 2.3).  Several subjects see the literacy teacher as the “Implementer”, who already realises educational concepts prepared for by the organisation.    

Even if it is not questioned in the guidelines, there is no wide acceptance of „person-centred“ statements (Questions 2.6 and 2.8).  An indication of this reservation may show the literacy teacher that person-centred approaches may lead to certain expectations that are difficult to live up to for both the teacher and the learner.  Therefore, it is better to attempt to further the individual within a clear framework. 

The area of Methodical Expertise is also largely undisputed.  Only the point „ Knowledge of the ability to make use of suitable project work, self-directed studying, PC, learning software and the internet“ (Question 3.6) is less agreed upon.  This could be attributed to the fact that these concepts, especially the use of ICT in class, are not yet very common in Switzerland. A larger Swiss project
, coordinated by the Fachhochschule Nordwestschweiz, is currently researching courses of action to take with literacy work in ICT-protected learning centres.  Insight gotten from this project will flow into literacy teacher training and continuing education.

With one exception, all of the subjects found „Ability to name and describe a variety of learning styles adult learners might wish o use“ (Question 3.5) to be „very important“. This emphasizes the meaning of an adequate learning environment.  

The two rubrics of social and self-competencies are uncontested.  Literacy teacher feedbacks explain this attitude: “it takes teachers at the front [...] who operate under a high social competence and find good personal contact to learners.”
Numeric Results

N=16
 

	
	Very important

%
	Important
%
	Less important
%
	Not important
%

	1 Skills and Abilities
	

	1.1   Ability to approach the learners with suitable offers in order to establish an initial contact and hold a first studying conversation with them.
	87.5
	12.5
	0
	0

	1.2   Ability to track down and find out learning approaches in student counselling conversation, to find topic-related application possibilities as well as to make appointments about learning contents and to work steps to be fixed with the learners.
	62.5
	25
	6.3
	0

	1.3   Ability to teach reading, writing and arithmetic as well as other elementary educational contents with person-centred methods.
	81.3
	12.5
	6.3
	0

	1.4   Ability to recognize blockades and learning resistances. The ability to reflect them together with the participant and to advise him as well as to search for alternative learning strategies.
	93.8
	6.3
	0
	0

	2 Professional Competence
	

	2.1   Experience in the adult education area.
	56.3
	37.5
	0
	6.3

	2.2   Experience with low educated adults.
	43.8
	43.8
	12.5
	0

	2.3   Experience in preparing lessons plans.
	37.5
	43.8
	18.8
	0

	2.4   Ability to initiate common learning processes with
        heterogeneous learner groups.
	68.8
	31.3
	0
	0

	2.5   Ability to recognize, to use and to steer diversity 
        among learner groups in order to strengthen the 
        particular learner and to improve the mutual 
        acceptance of the learners. 
	75
	25
	0
	0

	2.6   Knowledge of and the ability to use learner-oriented
        counselling models. 
	31.3
	50
	12.5
	0


	2.7   Knowledge of intercultural strategies.
	18.8
	50
	25
	0’

	2.8   Ability to create, implement, evaluate and develop further person centred teaching-/ learning strategies.
	37.5
	50
	6.3
	6.3

	3 Methodical Expertise
	

	3.1   Knowledge of different approaches and methods of 
        literary language acquisition and perception support.
	75
	25
	0
	0

	3.2   Knowledge and the ability to make use of person  
        centered or biography-oriented methods for the 
        promotion of basic education relevant contents.
	43.8
	43.8
	6.3
	0

	3.3   Ability to accompany learning processes with a
       student and to offer assistance which is adequate to
       the participant.
	62.5
	31.3
	6.3
	0

	3.4   Ability to organize a learning environment that is 
       relevant and supporting for the learners needs.
	93.8
	6.3
	0
	0

	3.5   Ability to name and describe a variety of learning
       styles adult learners might wish to use.
	75
	18.8
	0
	0

	3.6   Knowledge of and ability to make use of participant-
       adequate project work, self-directed studying, PC, 
       learning software and the Internet.
	37.5
	31.3
	25
	0 

	4 Soft Skills
	

	4.1  Capability of establishing a studying climate based on
       respect, appreciation and partnership.
	87.5
	6.3
	0
	0

	4.2  Capability of understanding the problem definitions 
       and difficulties of the participants and advising them 
       solution-oriented.
	68.8
	12.5
	12.5
	0

	5 Personal Competence
	

	5.1
Ability to reflect and change positively the personal 
moral concepts, strategies, cultural stereotypes as
well as the attitudes regarding teaching and learning
by means of self reflection.
	56.3
	37.5
	0
	0


� Unfortunately, no responses came from the French-speaking part of Switzerland.


� LiteratorIn = Swiss definition for Illetrismus/literacy course instructor 


� Compare to „LiteratorIn“ course concept, which can be downloaded under www.alice.ch�


� „Illettrismus und neue Technologien“ (Literacy and New Technologies) Project, refer to project website www.illett.ch.�
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